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The purpose of this research project was to ascer¬
tain data and information on the effect of censorship on
the selection of media center materials in public elementary
school libraries in Georgia. Random scimples were sent to
each of the 187 school systems in Georgia at the elemen¬
tary level with a grade range of K-8. The data for the study
is based on 101 responses with education, geographical
location and district population serving as characteristics
of a sample for selection. The significance of these
characteristics was tabulated and verified. Although all
the media specialists in the study had obtained some degree
of certification and training, the results varied somewhat
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with the following: (1) media specialists in metropoli¬
tan and urban areas with advanced degrees were more
liberal toward selection of censorship materials and,
(2) media specialists in rural areas and those with the
minimum degree requirements were more reluctant toward
selecting censorship materials.
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Censorship has been an issue in the public schools
of America for over a century, and within the past decade
censorship has become a problem of national concern and in¬
creasing importance. Reports from educators, media special¬
ists, librarians, administrators and the press have witness¬
ed censorship attacks on books, films, periodicals and other
controversial materials that deal with educating young minds.
According to these reports, the pressure comes from many
groups including: extremists from both the right and left
of the political spectrum, parents, concerned citizens, and
sometimes from educators within the schools themselves.
The selection of textbooks and library books has taken
an unhealthy turn in the attempt to establish the suitabili¬
ty of reading materials in Georgia's schools and media centers.
Censorship of reading materials in classrooms and libraries
in response to parent challenges is an issue that deserves
serious attention if the integrity of public education is
not to be endangered. In recent years such incidents have
increased and there appears to be a tendency for some school
boards to knuckle under to the mounting pressure.
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Censorship attempts in Georgia are receiving expressions
of concern from educators, inquiry by concerned citizens, and
more widespread media coverage. With the vast number of chal¬
lenges and complaints being received in the public schools of
Georgia the percentage of challenged materials in this state
has risen.
According to a 1982 survey report of 860 librarians by
Lee Burress, Professor of English at the University of Wis¬
consin at Stevens Point, the South reported that 44 percent
of those surveyed had experienced a censorship challenge,
the lowest percentage within the United states. The most
challenges were reported in the Northeast with 56 percent of
those surveyed reporting censorship incidents. The Midwest
and West tied for second place with 54 percent of those sur¬
veyed reporting censorship incidents, and the Plains states
were third with 53.5 percent. Among librarians in the Moun¬
tain states, 53 percent reported incidents.^
Another survey made in 1982 by a DeKalb County, Georgia
English teacher, which included more than 150 teachers from
21 high schools, showed that 24 books had been objected to
at least once since 1979. The reasons given for the objec¬
tions included (1) political theories, (2) racist overtones,
and (3) witchcraft.2 The Cobb County, Georgia school system
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in 1984 restricted or prohibited classroom discussion of
seven subjects; these subjects included (1) Evolution,
(2) Abortion, (3) Communism, (4) Religion, (5) Witchcraft
and the Supernatural, (6) Values Clarification, and (7) Per¬
sonal Inquiries.^
Censorship attempts are widespread in the United States,
but only a limited amount of information is available on
activities in the State of Georgia. Most of the available
information is from newspapers, journals, pamphlets, letters,
and a few books; and the majority of that information is
from Gwinnett County and other areas surrounding metropolitan
Atlanta. A vast amount of recent censorship coverage in
Georgia has been focused on Judy Blume, an award-winning
children's author who writes novels primarily about teenagers
adjusting to the problems of growing up. She has been under
attack for several of her books in Georgia, especially in the
elementary schools.
A principal reason for the survey reported in this paper
is to provide factual and statistical data on censorship is¬
sues related to textbooks, resource materials, books, and
library media in schools and counties of Georgia. A second
reason for this study is to determine how/or if censorship
affects the selection process of books and materials in
schools and school media centers in Georgia. In addition.
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this study is intended to present the realities of censor¬
ship in school media centers today. This will help to ensure
an awareness of the educational and decision-making processes
in promoting intellectual development. The information can
be of value; particularly as it concerns subject areas, topics,
and titles under attack in the elementary school curriculum.
The results of the study can be used as a basis for fur¬
ther research in the area of censorship in the State of Georgia.
However, the reader must remain aware that most of the censor¬
ship attempts cited in this study occurred in metropolitan
areas surrounding Atlanta. These areas include DeKalb County,
Cobb County, Fulton County, Gwinnett County, Rockdale County,
Duluth, Powder Springs, Lawrenceville, Marietta, Stone Moun-
0
tain. Forest Park, and Norcross.
Censorship
The word censor has been defined as "an authorized examiner
of literature, plays, or other materials, who may prohibit what
he considers morally or otherwise objectionable."*^ A more
apt definition may be "any person who condemns or censures."^
The freedom to read is freedom of knowledge. While most
Americans argue for the right of free speech and a free press,
the problem of censorship and book banning has been increas¬
ing during the past few years. Elementary and secondary
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school libraries are the main battleground for censorship
wars, and a recent national survey found 50 percent of the
librarians responding had experienced some form of censor¬
ship pressure in 1982.
Censorship is not uniquely American. In Great Britain,
Beatrix Potter's Tales of Benjamin Bunny and Tales of Peter
Rabbit, have been banned from the London School System be¬
cause they are about "middle-class rabbits." The Inner Lon¬
don Education Authority also eliminated Robinson Crusoe as
"racist, sexist and imperialistic."®
The materials selection process for the school library
media center is filled with many problems. Currently, con¬
troversies exist concerning materials dealing with racial
or ethnic groups, materials on sex, evolution, communism,
abortion, homosexuality and other problematic materials. The
materials selection process must consider a variety of informa¬
tion resources to meet the needs of the community; however,
the process is made more difficult when censors attempt to
influence librarians. Library Media Specialists can expect
the eighties to be a period wherein controversial materials
represent a major professional challenge. This is a very
crucial period for library media specialists and the selec¬
tion process. Procedures, guidelines, and policies must be
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established and written in order to protect all facets of
the selection process.
Current book selection procedures in school library
media centers include reading reviews written by the Ameri¬
can Library Association and analyses made by school media
specialists, faculty members, department heads and the
school media committee. This system usually relies upon
reviews printed in library journals such as Booklist, Bulle¬
tin of the Center for Children Books, Hornbook, and Best
Books for Children. In most cases the reviews are written
by teachers, librarians or other subject matter specialists
and these professional publications list either reviews or
critiques of the book. School book selections are made
based upon recommendations from the national journals, the
media committee, school faculty members, department heads
and certified media specialists.
Censorship in Georgia
The problem of censorship in Georgia centers on the
difficulties of developing an understanding of the selec¬
tion process. This process has recently taken an unhealthy
turn in Georgia because of the isolation of parents, teachers,
and community in planning programs to meet the needs of
students, faculty, and the curriculum. Educators have failed
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to cope with the motives of censors by trying-to anticipate
problems at the onset and by letting emotions override ra¬
tional decisions. Too often administrators feel that the
best alternative to facing the censorship problem is to
avoid it and censor materials before they are challenged.
Within the past few years Georgia has grappled with
one problem after another pertaining to censorship. Among
the problems that Georgia has addressed are: (1) restricted
topics in classrooms; (2) book banning; (3) organizing of
fundamentalist groups to curb classroom conflicts; (4) forma¬
tion of pressure groups within counties and school systems;
(5) interference in book selection; (6) objection to text¬
book contents; and (7) conflicting views and value concepts.
The most recent major censorship issue in Georgia was
in Gwinnett County when a parent attacked a book that her
daughter brought home from Beaver Ridge Elementary School
in Norcross, Georgia. This controversy over censoring
library materials has damaged the reputation of the Gwinnett
County School System and its school board. The book Deenie
was removed from the shelves at Beaver Ridge Elementary
School and other surrounding counties once the book was
under attack. The item was challenged by Theresa Wilson,
a parent from Duluth, Georgia, because of objectionable
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language and scenes described in the book. Although Deenie
is the most recent controversial item, it is not the first
book to come under attack in Gwinnett County because of
objectionable language. In 1983, Gwinnett County elemen¬
tary school libraries were attacked by parents because of
the book My Brother Sam is Dead. In that case the book
was removed.... and sanctioned.
Other problems have emerged within the community of
Gwinnett County. Several fundamentalist groups have sur¬
faced from the formation of the Concerned citizens of Gwin¬
nett County advocates that it is the right of parents to
control what their children see and hear while in school.
This group argues that schools are indoctrinating children
with secular-humanism, which they say is an Anti-God re¬
ligion teaching children that values are relative and that
man is the fundamental measure of all things. This group
also advises against the discussion of controversial topics
including sex, drugs, dating, marriage, roles of males and
females, evolution, communism, nuclear war, zodiac signs,
witchcraft, pornography, race relations, and other topics
that may be presented in a way that undermines the Christian
Morality that they teach at home and church.”^
The leader of the Concerned Citizens group, Theresa
Wilson, had demanded that parents be given the right to
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review all classroom materials, including teacher's manuals,
textbooks, films, and music before the child is exposed
to them.® Responding to this challenge the superintendent
of Gwinnett County Schools, Alton Crews, says he will not
tolerate disruption of classes. Parents may visit the school
and library by appointment only, preferably after school
hours.9
The controversy over the banning of Deenie has fostered
disruption of the school curriculum and intimidation of teach¬
ers. This issue has had a chilling effect on the Gwinnett
County School System, with teachers afraid to discuss topics
that might raise the ire of critics. Because of this pro¬
blem the DeKalb County School System provides an in-service
training program for media specialists which is conducted
by the Department of Education and focused upon the proper
way to handle censorship problems. It is hoped that these
courses, consisting of role play and other techniques, will
serve to lessen the tension between parents and school
personnel.
Censorship Problems in Elementary
School Libraries
The school media center has become totally involved in
the instructional process and is considered to be the heart
of all stored knowledge. The center functions as a learning
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laboratory where students come to work intensively and pro¬
ductively with ideas. The educational objection of the media
center is to encourage each student to learn how to think
creatively, reflectively, imaginatively and analytically;
and the learning laboratory helps students to fuse their
techniques of thinking into a coherent pattern.
The school media center has a commitment to both stu¬
dents and faculty. It must provide materials to meet re¬
creational needs of the students as well as their educational
needs. For the teacher, the media center must serve as a
resource agency in meeting the instructional demands for
specific courses. With the new trends in education, and
recent developments in media technology, the media center
no longer serves its clientele in isolation. These new
developments enable the media center to provide materials on
a wide range of topics and to rely upon local and national
resources in the provision of high quality information services.
Present censorship problems facing elementary school li¬
braries are the same issues that they have been plagued with
for the past several decades. These include controversies
over selection, the demand versus value approach to materials
selection, and suppression of information. Briefly stated,
the above-mentioned materials would include items which might
be suspected of presenting different and controversial points
of view.
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Lester Asheim, in his classic article, "Not Censorship
But Selection," points out the differences between these two
concepts. Censorship is negative. Its intention is to ex¬
clude. Selection is positive and it seems to include ma¬
terials the readers need and want. The selector views the
work in its entirety; not just a part of the work. By re¬
viewing the work in its entirety the selector is able to
assess the appropriateness of inclusion of the work in the
collection.
Until a few years ago almost any comment about censor¬
ship would have been directed toward problems in high schools.
Occasionally, an adolescent book would appear on a list of
works under attack, but usually the adolescent's literature
was relatively harmless and considered clean enough to be
safe from the severe attacks of the censor. However, the
Twentieth Century, with its shifting values, has changed the
public's outlook on elementary school library books. The
problems that crop up in children's and adolescents' litera¬
ture are no longer ignored by censors. The obvious moralism,
so typical of most early literature for young people, has
given way to some honest attempts to introduce real people
with real problems into juvenile readings. Children's
and adolescents' literature now contains profanity, references
to drugs, alcohol, racial incidents, sex, and social protests. 11
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Characters have been created which influence the views of
children, and these characters are not being accepted light¬
ly by censors. Within the past few years the public has be¬
gun to question a growing number of school materials, result¬
ing in more attacks on librarians and the book selection
process, Americans appear to be more fearful of the impli¬
cations of what they read rather than the loss of their
freedom to read.
Censorship usually comes unexpectedly to elementary
school libraries. Therefore, an unprepared librarian with¬
out a selection policy may find herself faced with many
problems related to the materials that have been chosen for
the collection. However, censorship attacks can serve as
binding forces for elementary schools and libraries through¬
out the United states. Concern about books used in schools
and libraries being free from attack may foster cooperation
and communication between educators and librarians. This
may be especially true for schools and libraries that are
subject to a large amount of media coverage and public
scrutiny of their selection procedures.
CHAPTER II
A REVIEW OF LITERATURE
Censorship From the Past to the Present
The word censor originated from the Latin word censere;
meaning appraise or estimate and express an opinion.Dur¬
ing the time of the Romans, magistrates were considered
censors and placed in high esteem. It was their duty to
inspect the morals and conduct of the people; to serve as
assessors and census takers. As early as 95 A.D., the
Apostolic Constitution prohibited the reading of Gentile
work by Christians. In the fourth century the death penalty
was ordered to punish heretical writings, and in 499 the
first Papal Index of proscribed works appeared.13 publica¬
tions of manuscripts and other forms of monastic religious
materials were common during the Middle Ages.
Censorship of the printed word became even more pro¬
nounced with the advent of books printed from movable type.
In 1502 Pope Alexander VI issued a bill, intended to fore¬
stall heresy, against the printing of books. By 1568 books
printed in England required approval by the Archbishop of
Canterbury or the Bishop of London. Political control of
publishing was maintained by Henry VII through the court of
13
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the Star Chamber, which licensed the publication of print¬
ed books. Elizabeth I continued the control by granting
a monopoly on printing to Stationery Companies.
In Shewsberg, England in 1566, an ordinance was passed
which stated that schools should include a library and
galleries.... furnished with all manner of books, maps,
spheres, instruments of astronomy and all other apparatus
for learning which may be given to the school or procured
with school money.15 jn 1649, England's Long Parliament
abolished the Court of the Star Chamber and provided a three-
year respite from the necessity of licensing; but, in 1653
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parliament again introduced licensing.
The idea of book licensing had not been conveyed until
1644, when John Milton delivered his address to Parliament
concerning the history of censorship in his literairy work
"Areopagitica." The "Areopagitica" was a "statement of belief
in the underlying rightness of human intellectual endeavor
and in human pursuit of truth. This author acknowledges
that books were powerful and allowed that as.... "books are
not absolutely dead things" they may require "sharpest justice
on them as malefactors."^® Milton believed that books were
not temptation to evil, but useful remedies against error.
Even books containing error should be allowed to exist, in
order that they might serve as stepping stones on the way to
truth. It was felt that.... if books were prohibited because
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of errors in them, the truth in them would also be lost.
The ""Areopagitica"^ is still one of the most persuasive
docvunents available for those who seek to counter arguments
on censorship. In 1659 book licensing in England was not
reinforced, and eventually book licensing was eliminated
altogether.
The seventeenth and eighteenth centuries. saw many
changes in development of new ideas and laws that reflect¬
ed the freedom of social concepts, values and the rights of
each individual. These new trends and changes brought about
the formation of the U. S. Constitution and its first ten
amendments; and the Bill of Rights, embodied in the first
ten amendments of the Constitution, outlines the basic li¬
berating provisions for freedom in the United States, pre¬
pared by Congress in 1780 and ratified by all existing states
in 1791, these amendments express in clear and simple terms
the protections normally assumed under a form of government
in which individual rights are taken for granted and are
regarded as inalienable.^^
The litera3:y contents of books have been subject to
censorship from antiquity through the early Renaissance and
books have been a primary source for spreading ideas since
the fifteenth century. Fundamental changes in book censoring
occurred in the nineteenth century and were mainly the results
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of societal, rather than governmental, pressure. At this
time, in democratic countries, literary censorship began
to develop from general public attitudes rather than from
the edicts of governmental leaders.
In 1842 the American Congress passed the first law
which prohibited the importation of indecent and obscene
books. This followed in 1865 by the first law that prohibit¬
ed mailing of obscenity in the United states.
"Although first-class mail is not subject to inspection,
reduced-rate mail such as magazines and newspapers (which
have been granted the much lower second-class rates to en¬
courage free circulation of information and opinion, and
which in many cases would be discouraged from mass distribu¬
tion without this indirect subsidy) may be examined by postal
employees. If considered obscene, seditious, or otherwise
unmailable, the offending publication may be returned to the
sender, or, in some cases, destroyed.
The Supreme Court has curtailed the practices of the
federal government by denying them the power to control
second-class mailing privileges to publishers. The federal
government or postal employees can no longer inspect or
examine materials which they consider offensive or unmailabla,
and now this practice has become retroactive. However, postal
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inspectors are still granted the authority to make in¬
formal warning visits to publishers in regards to materials
which might lead to criminal prosecution. All classes of
mail are subject to criminal prosecution, but this method
is used only in clean refined cases.
Contemporairy Censorship Issues in America
The American society has been described by James a.
Harvey, former assistant director of the Office of Intellec¬
tual Freedom of the American Library Association, as "a
society whose whole system of values centers on the con¬
cept of individual freedom — freedom of opinion, and free¬
dom to express that opinion — and in a school system whose
philosophy dictates that the student be the center of the
system and its curriculum offerings, safeguarding the in¬
tellectual freedom of individuals is vitally important.
The term "intellectual freedom" denotes the freedom claimed
by persons to have access to books and information without
restraint from public or private interests. According to
Dr. J. Charles Park, Professor of Education at the University
of Wisconsin-Whitewater, "the first line of defense for pro¬
tection of democracy lies in the rights of inquiry and access
to information."^^ In relation to media and the library
profession, the term "intellectual freedom" usually refers
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to the library user's right to read, view, and listen to
vhatever he wants without supervision or restraint from
public officials, public opinion, and private groups or
individuals.
The adoption of the Library Bill of Rights by the
Council of the American Library Association signaled many
changes in education, censorship in schools and school
library media centers, and intellectual freedom status.
The bill serves as a guard against censors and it outlines,
in six broad statements, the basic freedoms of access poli¬
cies governing the services of all libraries. This docu¬
ment is the official policy statement of the American Library
Association regarding the rights of library users to read
what they wish without intervention from groups or individuals;
including the librarian.
The twentieth century has been described as a time of
information overload; but, censorship in schools and libraries
has caused the restriction of intellectual freedom as set
forth in the Library Bill of Rights. American Library Asso¬
ciation reports of attempts to curtail access to books and
other materials considered offensive by some people, remain
at a record high. In a six year period these censorship
attempts have more than tripled; from 300 in 1979 to nearly
1,000 in 1984.
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The Office of Intellectual Freedom of the American
Library Association has stated that censorship issues in¬
creased by 500 percent after President Reagan's election
in 1980. The office surmises that this increase is evi¬
dence of growing conservative power and increased hostility
toward public education.^^ However, Judith F. Krug, director
of the American Office for Intellectual Freedom and execu¬
tive director of the Freedom to Read Foundation, does not
believe that the country is more prone to censorship in the
Reagan Administration. "It may not be less, but it is not
more. Nevertheless, people are attacking materials because
they feel they have the sanction of a conservative President.
They do so, in part, in that context. In recent years there
have been an incredible number of attempts to censor.
Between November 1, 1980 and March 31, 1981, attempts were
made to remove, restrict, or otherwise deny access to one
hundred and forty-eight titles in thirty-four states.
According to Alan Englebert, Assistant Coordinator;
Special Library Services at Missouri State Library, there
is something ’’wrong"' with America. Crime is on the rise,
the family unit is disintegrating, we are increasingly
alienated from a highly technological and specialized society
which we can no longer comprehend .26 climate of fear and
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frustration reigns. Americans' fears and frustrations were
identified in the election of 1980 when President Ronald
Reagan promised to lead America in a "New Direction.
Many of Reagan's supporters have chosen to interpret
his political victory as America's espousal of a particular
set of values; support for family, free enterprise, anti¬
abortion measures, restrictions on the civil rights of homo¬
sexuals, and reinstitution of prayer in schools. By in¬
stilling these values among Americans it is believed that
the moral fiber of Americans will be restored and once
again America will be a great nation. One of the means some
groups intend to use in order to foster these values is
censorship of library materials and textbooks that they feel
are objectionable, controversial, or pornographic.
The National Council of Teachers of English (NCTE),
reports censorship is now much more prevalent in our society
and that it may be at its highest point in American educa¬
tional history. Its position is based on two surveys made
in 1966 and 1977, each of which asked respondents whether
they had experienced any book censorship pressure. In the
survey made in 1966, the National Council of Teachers of
English reported that book censorship pressure had increas¬
ed 20 percent over an eleven year period. The 1977 survey
showed slightly over 30 percent of the respondents reported
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book censorship pressure. The 10 percent increase made a
significant difference according to council members. The
results and accompanying reports indicated a higher fre¬
quency of "objections"" in 1977.28 The NCTE's surveys are
evidence of rapid increase in censorship after a temporary,
but deceptive lull. Edward Jenkinson, Chairman of the NCTE
Committee Against Censorship, reports that there are "more
attempts at censoring now than ever before;"29 and Robert
T. Rhodes, in the same censorship report warns us that
censorship is nationwide and that "America may be experienc¬
ing one of the worse waves of censorship this country has
known.June Engle of Emory University's Division of Li¬
brary and Information Management, Atlanta, Georgia, views
the increase of censorship as evidence of the country be¬
coming conservative, a lack of willingness to let people
think for themselves, and she comments on the chilling ef¬
fect this has on the decision-making process.According
to a recent New York Times Book Review report this censorial
spirit is focused more and more on schools and school library
media centers
Agnes D. Sthalschmidt, Assistant Professor of Library
Science at the University of Iowa, reports that the increase
in challenging instructional materials, library books, and
textbooks is due to the fact that libraries have improved,
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thereby providing students increased access to books and
other materials. There has been an increase in the number
of realistic stories published and a loss of confidence in
public institutions.33
In the spring of 1980 a survey of almost 1900 public
elementary and secondary school administrators and librarians
established that efforts to censor what school children
read appears to be increasing. This survey was sponsored by
the Association of American Publishers (AAP), the American
Library Association (ALA), and the Association for Supervision
and Curriculum Development (ASCD), and it was released in
July of 1981. About 7500 questionnaires with 52 items were
mailed to 2500 public school librarians and 5000 school ad¬
ministrators. The resulting report is called Limiting what
Students Shall Read, it is subtitled. Books and Other Learn¬
ing Materials In Our Public Schools; How They Are selected
and How They Are Removed. The document says, "the sponsoring
groups believe this to be the most extensive study undertaken
to determine selection practices and censorship pressure
affecting the use of books in public school classrooms and
libraries, although the survey predates media reports of
increased censorship efforts following President Reagan's
election. 34
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"About twenty-two percent of 1900 respondents reported
challenges to resource materials and books, roughly three-
/
fourths of the respondents indicated the rate of complaints
had increased over the four years from 1976 to 1980. One
third of the respondents indicated the most challciiged
materials during the four year span were those dealing with
book selection and the education process. According to the
survey approximately 22.5% of the respondents listed the
selection as a determinate; whereas 57.4% of the respondents
listed the educational process as a censorship target."
"The resulting factors of those materials challenged affect¬
ed the decision-making process of materials selected for
school use as well as crippling teaching strategies. The
survey further revealed that the most frequently challenged
materials at the local level were those of contemporary
fiction that dealt straightforwardly with social issues."
"Of 837 responses regarding the category of most recent
challenged items at the local level 36.8% listed contemporary
fiction. Other dominant local concerns were with isolated
aspects — rather than with broader issues relating to the
content or value of the work taken as a whole. In most
recent cases, over 75% of the challengers had not fully ex¬
amined the work. At the state level, most objections were
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related to textbooks under consideration for adoption.
The majority of adoption-state challenges were initia¬
ted by groups or national organizations rather than in¬
dividuals. Over fifty percent of the respondents indica¬
ted that challenged materials were either restricted or
removed before reviews could be conducted." "The survey
revealed that of 513 responses on the question regarding
the final disposition of challenged materials, 34.6%
indicated the challenges were 'overruled;' while 8.4% in¬
dicated 'alternate assignments' offered at parents' request.
In 22% of all recent cases, the material questioned was
ultimately removed from the school, and in approximately
30% some other action was taken limiting student access.
The survey report revealed that all schools and school
library media centers should have written selection poli¬
cies and procedures for handling challenged materials; and
those schools that did not have policies were more prone to
the pressures of censorship. At the local level the bulk
of complaints were from individuals or parents, without any
group affiliation. At the state level fifty percent of the
participants indicated that they were influenced by the ef¬
forts of Fundamentalist groups in challenging state text
adoption procedures. The report strongly advises schools,
school media centers, counties and districts to establish a
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materials selection policy in writing; and to set up guide¬
lines for dealing with complaints. In the event of a chal¬
lenge make every effort to analyze the pros and cons or the
negative and positive aspects of the problem. Finally,
solicit support from the general public and observe all
guidelines and procedures for handling challenged materialso
Censorship in Georgia
There is very little information on censorship issues
within the state of Georgia. This dearth of information
may contribute to lack of interest, avoidance of purchasing
controversial material, lack of publicity, and/or lack of
awareness of censorship issues by media specialists.
In a 1979 survey the Georgia Librarian reported the
status of Intellectual Freedom in Georgia. The study in¬
vestigated sites of censorship attempts in Georgia, sources
of censorship attacks, institutions affected by censorship
attempts, materials that were censored, and the disposition
of censorship attacks. Both educational and non-educational
institutions were involved in the study and both experienced
sharp increases in censorship issues between 1966-1975.
The educational institutions reported two cases of censor¬
ship between 1966-1969 and twelve between 1970-1975. For
non-educational institutions three cases of censorship were
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reported between 1966-1969, and twenty seven cases between
37
1970-1975. This report, conducted by Dr. L. B. Woods,
Associate Professor and Editor, Current Studies in Librarian-
ship, University of Rhode Island, Kingston, surmised that
censorship attacks occurred most frequently in cities with
a population over 100,000. Atlanta was the leader in the
number of attempts reported with twenty-six, or fifty-nine
percent of the total. Seventy-seven percent originated in
cities like Columbus, Macon, and Savannah. While urban areas
reported the majority of cases, no area of the state was
unaffected.
The Atlanta Constitution reports that between 1966-1975
the largest single source of censorship attempt in education¬
al institutions was former Governor Lester Maddox who promoted
a crackdown on drugs, sexual immorality, socialism, and com-
38munism. Among non-educational institutions, the main
sources of attack were city officials. During this period the
most common reason cited for censorship attempts in Georgia
was obscenity, which accounted for a total of nineteen com¬
plaints or 43.2 percent of the total. Other related charges
were homosexuality, language, morals, sex and nudity. In
Georgia, educational institutions most affected by censorship
issues between 1970-1975 were high schools; and this was also
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true in other parts of the United States.
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According to the Georgia Librarian survey, the types
of materials that were targets of censorship in Georgia varied
greatly. Censorship attempts were initiated by a variety of
private citizens, public officials and institutions. The ma¬
terials that were challenged most in educational institutions
were textbooks and library books. Between 1966-1974 two text¬
books entitled; America Reads and Galaxy were censorsed be¬
cause the contents were considered unorthodox. Members of
Better Education in Georgia Today called these books "anti-
God," "anti-law" and "un-American;" and the Georgia Baptist
Convention labeled the same books "objectionable" according
to a report in The Atlanta Constitution by Journal Religious
Editor, Billie C. Speed.The survey further revealed
that the DeKalb County grand jury was in compliance with
the removal of these books from the curriculum. Within
that same document four library books with general titles
were censored because of "^objectionable language" and "anti-
patriotic” themes. These books were also removed from the
library shelves. In the non-educational institutions the
only material censored more than once was a newspaper, be¬
cause it criticized local government and advertised services
that were thought immoral. The Georgia Librarian reports
that the disposition of censorship attacks between 1966-1975
were listed as ^successful attempts;” "’unsuccessful attempts"
and ^partially successful attempts.” Successful attempts
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were those in which the originator or the complaintants
achieved what they had attempted. Cases termed unsuccess¬
ful were those in which the instigator achieved none of
their goals. The partially successful attempts show limit¬
ed completion of desired goals. In educational institutions,
thirty-six percent of the total cases were successful and an
equal percentage were unsuccessful. Among non-educati onal
institutions forty-seven percent of the total cases were
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successful and thirty-seven percent were unsuccessful.
In April of 1983 the Atlanta Journal reported that accord¬
ing to the American Civil Liberties Union (ACLU) during the
past three years in Georgia, school boards in Carrollton and
Walker counties had unsuccessfully attempted to ban books
from schools and libraries. The Cobb County school board
was also unsuccessful in their efforts to censor the student
newspaper at McEachern High School in Powder Springs, Georgia
(Cobb County) according to Gene Guerrero of the American
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Civil Liberties Union.
several elementary school library media centers in
Georgia have been under attack on controversial issues, and
all were located in Gwinnett County. The Atlanta Journal
and Constitution, staff writer Mike Christenson reports that
in Gwinnett county in 1980 the book Alan and Naomi, a nominee
for the Georgia Children's Book Award, was challenged by a
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parent because of objectionable language. Again, Gwinnett
County in 1983 for My Brother Sam is Dead; a finalist for
the National Book Award in 1975 and one of four Newbery
Honor Books designated by the American Library Association
as an outstanding book for children. This item was chal¬
lenged by a parent because of objectionable language. In
1985 the book Deenie by Judy Blxune was challenged by a
parent in Gwinnett County because of objectionable language.
The Gwinnett Daily News reports that following the
censorship attack over Judy Blume's Deenie only five of
Gwinnett's twenty-seven elementary schools were concerned
with pulling the book from their shelves. The twenty-two
other schools either never had the book or removed it prior
to the controversy. The five elementary schools that pro¬
cured Deenie before the banning were Aracado Elementary
School in Lilburn; Camp Creek Elementary School in Lilburn;
Head Elementary School (on restricted list) in Lilburn;
Berkley Lake Elementary School in Duluth; and B. B. Harris
Elementary School in Duluth.
The book was removed from the shelves at Beaver Ridge
Elementary School in Norcross at the request of the parent
who brought the book under attack. The elementary schools
that had copies of Deenie and did not replace it after it
was worn or lost were Dyer Elementary School in Lawrenceville;
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Knight Elementary School in Lilburn; and Rockbridge Elemen¬
tary School in Norcross.^^
The Gwinnett Daily News reports that from the censoring
of Deenie a county-wide campaign was started along with the
formation of several religious and political organizations.
They included (1) Concerned Citizens of Gwinnett, "a group
seeking to rid the county's schools of books and topics
they say indoctrinate children with values that conflict
with their fundamental Christian beliefs." The group fur¬
ther advocates that schools should teach more of what they
(group meinbers) believe;^^ (2) Free Speech Movement, a splin¬
ter organization that pulled away from Gwinnett Citizens for
Freedom in Education. This group (Free speech Movement) ad¬
vocates speaking out, and believes in carrying issues to
court if local and state boards of education refuse to re¬
verse decisions in their favor; and (3) Right-Wing, a group
which was organized to control the curriculum. According to
a report in Educational Leadership journal the strategy used
by the Right-Wing is to "go public" by contacting community
leaders and the media. In bringing pressure on school board
members the appearance is given that the community actively
supports censorship of certain books.
In September of 1985 the Gwinnett Daily News reported
that a group of Gwinnett County parents and students, determined
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not to remain quietly in the silent majority, made a strong
statement against mind control by a vocal minority in their
organizational efforts to fight book-banning in the county's
public school libraries. The groups are: (1) Gwinnett
Citizens for Freedom in Education whose purpose is to "support
the professional educator and school board of Gwinnett County
in the freedom to teach a variety of open educational issues
without fear of censorship;and (2) Students Against Censor¬
ship which opposes the stagnation of the learning process.
This group believes that "topical censorship leaves students
unprepared to deal with domestic issues, foreign affairs,
AQ
and his or her own inner feelings."
In 1984, according to the Georgia Chapter of the Office
of Intellectual Freedom and the American Library Association,
the Cobb County school board reacted to a parent complaint
about “secular humanism"' by issuing a memorandum to teachers
banning or restricting nine controversial topics including
"(1) evolution, (2) abortion as a social, political or govern¬
mental issue, (3) communism, (4) religion, (5) witchcraft
and the supernatural, (6) value clarification, (7) personal
inquiries, or questions directed to students to reveal per¬
sonal or family information, (8) homosexuality, and (9) abor¬
tion as a method of birth control.The school adminis¬
trator called the action "a preventive piece of correspon¬
dence. "50 In a newsletter the Censorship News and the
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Coalition Against Censorship report that in Cobb County
(near Atlanta), new "guidelines" prohibited teachers from
mentioning two subjects.... homosexuality and abortion....
as a means to birth control — except to answer direct
questions from students. "Seven topics can be covered
only with approved instructional materials; (1) evolution;
(2) abortion as a social, political or governmental issue;
(3) communism; (4) religion; (5) witchcraft and the super¬
natural; (6) values clarification; and (7) questions direc-
C 1
ted at students to reveal personal or family information."
An informal survey of metro-Atlanta school system shows
that Cobb is the only system that has pinpointed certain
issues as being restricted or banned in reference to class¬
room discussion.
A document from the Chatham-Effingham Liberty (CEL)
Regional Library revealed that in 1982,1983, and 1984, the
Georgia General Assembly attempted legislation in the area
of obscenity and minor access. The 1981 bill failed to pass
and the 1983 bill was vetoed by the governor. In 1984 the
Georgia Minor Access Bill was passed by the Georgia Legisla¬
ture containing censorship restrictions which included language
exempting libraries from its provision. The bill was passed
because of the concerted efforts by Georgia librarians. This
bill has been challenged in the U. S. District Courts by a
coalition of booksellers.^^
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The Georgia Chapter of the Office of Intellectual
Freedom and the CEL Regional Library revealed in a docu¬
ment information on the home school movement; a program
set up by parents with permission from the State or Local
Board of Education to teach their children at home. This
movement has created conflicts for some schools and public
libraries, particularly in North Georgia. These individuals
have atteirpted to use reader space for classrooms, and have
pressured librarians to add approved textbooks to the col¬
lection. The State Public Library Directors responded to
this situation on January 25, 1985, with a policy state-
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The major purpose of this research has been to deter¬
mine the extent to which censorship in Georgia influenced
the selection of librasry media center materials in elemen¬
tary school library media centers from 1981-1985. More
specifically, the research sought:
1. to provide factual and statistical
data on censorship issues related
to textbooks, resource materials,
books and library media in schools
and counties of Georgia.
2. to present the realities of censor¬
ship in school media centers today.
3. to determine how or if censorship
affects the selection process of
books and materials in schools and
school media centers in Georgia
Definition of Terms
The American Library Association's Office for Intellec¬
tual Freedom has released the Intellectual Freedom Glossary
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which contains intellectual freedom terms describing the
levels of incidents that may or may not lead to censorship.
1. Inquiry; An information request,
usually informal, that seeks to de¬
termine the rationale behind the
presence or absence of a particular
item in a collection.
2. Expression of Concern; An inquiry
that has judgmental overtones. The
inquirer has already made a value
judgment on the material in question.
3. Complaint; An oral charge against
the presence and/or appropriateness
of material in question.
4. challenge; A formal written complaint
file with the library questioning the
presence and/or appropriateness of spe¬
cified material.
Attack; A publicly worded statement
questioning the value of the material,
presented to media and/or others out¬
side the library organization, in order
to gain support for further action.
5.
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6. Censorship; The removal of material
from open access by any governing
authority or its representative
(Boards of education/trustees, library
directors, etc.) following a censor¬
ship challenge or attack.
Method of Research
In order to conduct this research the descriptive sur¬
vey method of research was utilized which relied upon a
mailed questionnaire to gather data needed for the study.
A survey of library literature on the research topic was
the foundation for obtaining information for the question¬
naire and the final tool received the approval of faculty
advisors. Even though a number of similar questionnaires
were examined and studied, it was necessary to devise a
set of questions and put them into a printed questionnaire
specific to this study in order to elicit responses from
the selected sample. Efforts were made to structure an
instrument which would offer high degrees of reliability
and validity, and would assess the disposition of library
media specialists in responding to the issue of censorship
in the state of Georgia.
The first draft of the questionnaire contained twenty-
five items all pertaining to school media centers and censor¬
ship. After testing and reviewing the questionnaire it was
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decided that a section should be included on textbook
selection and adoption. This increased the number of
questions to fifty. This was tested and reviewed; several
questions had to be reconstructed. After analyzing the
value and content of each question in relation to schools
and school media centers the textbook section was deleted.
The final questionnaire was scrutinized by faculty ad¬
visors and suggestions for deleting, adding, or revising
items were made. Five major revisions of the instrument
had been made before the final draft was coitpleted. The
final questionnaire contained forty-one questions and three
sections; (1) Personal Data; (2) School Library Media;
and (2) Censorship.
The questionnaires were distributed on April 16, 1986
with a suggested return date of April 28, 1986. As the
questionnaires were collected, the data were codified and
transferred to matrixes for appropriate analysis. In order
to insure accuracy the data were manually coded or tallied,
and all entries were verified. Many of the calculations
were performed with the use of electronic devices (calculators);
however, some statistical computations were done manually in
order to check their accuracy.
The subjects involved in the study were elementary school
library media specialists from grades K-8; they were both
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males and females who may or may not have experienced any
problems with censorship; and they were chosen by a random
sampling process. The subjects were taken from the Georgia
Library Media Membership Directory for 1985 and from the
1985 Georgia Public Education Directory.
This study was conducted throughout the state of
Georgia represented by one hundred and eighty-seven school
systems at the elementary level. (There are one hundred
and fifty-nine counties in Georgia, but some school systems
operate independently within the same county.) From the
one hundred and eighty-seven questionnaires sent; one
hundred and one responses were returned; a 54% response.
The group of Media Specialists was studied in order
to ascertain data and information on the effect of censor¬
ship on selection of media center materials in public
elementary school libraries in Georgia. Another reason
for the study was to elicit subjects' opinions and atti¬
tudes on book selection and censorship. Through descrip¬
tive research, data could be interpreted and analyzed in
terms of nuiribers and percentages of individuals responding
to the survey items.
CHAPTER IV
PRESENTATION, ANALYSIS, AND INTERPRETATION OF DATA
The purpose of this chapter is to present, analyze and
interpret the data of respondents' professional opinions and
personal attitudes toward school library media center selec¬
tion and censorship. The data for this chapter were derived
from a questionnaire sent to 187 elementary school library
media specialists during the spring of April, 1986. One
hundred and one questionnaires were returned out of the 187
sent, representing 54.01% of the total number of question¬
naires. In answering the questionnaire, media specialists
were asked to rank or state answers of perceived feelings.
It will be noted in the following figures that media special¬
ists did not answer some of the questions. This could have
been done because the questions were not applicable to them,
or they were not familiar with the information requested.
In analyzing the data, the size of the school system
and the educational status of the media specialists proved
to be important variables insofar as attitudes or opinions
of the media specialists being positive or negative. There
is some evidence of a positive correlation between grades,
size, population and educational background of media special¬
ists and their attitude toward the selection process and
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censorship. The abovementioned factors are to be used in
interpreting data. Other factors to be considered in the
interpretation of data are specific questions drawn from
the questionnaire as they relate to the study. The ques¬
tions are under two broad categories; (1) School Library
Media Center Items Analysis and (2) Censorship Items Analysis.
All items from the questionnaire were studied and tabulated,
however, only those questionnaire items considered signifi¬
cant, factual and pertinent to the study were addressed in
the final analysis and interpretation of data. Those ques¬
tionnaire items that had a direct bearing on the study are
interpreted in figure form throughout the chapter. Those
questionnaire items with little value weight were not ad¬
dressed in terms of statistics.
since grade ranges in the pxiblic school are so frequent¬
ly overlapped, a decision was made to stratify the grades
according to letters and numbers (e.g., K-3; K, 5-7). The
nineteen frames were divided into strata consisting of six
grade ranges in Figure 1. The data in Figure 1 is an attempt
to provide a composite view of grades K-12 after being divided
into strata.
Distribution of subjects by grades. — There are nineteen
frames or categories listed in the survey report responses.
Data regarding a composite of grades after being stratified
are shown in Figure 1.
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An analysis of this figure shows that grades that be¬
gin with K or kindergarten encompass the largest number of
responses for this study. There are 72 (71.02%) of the
group with a grade range of K-12. There was one respondent
in grades 1-4; or 0.99% of the responses. In the third or
3-8 grade range, there were 6 (5.94%) of the total responding.
In the fourth or 4-8 grade range, there were 15 (14.8%) of
the total responding. There were 6 (5.84%) in grades 5 or
5-8 range. Only one response was listed in grade 6 or 6-8
grade range with 0.99% of the total responses.
Distribution of subjects' educational attainment and
status. — The distribution and percentages of the subjects'
educational status in terms of degree attainment are shown in
Figure 2. An analysis of Figure 2 shows that from the one
hundred and one respondents, 17 (18.83%) had specialist de¬
grees. Forty-nine (48.51%) of the respondents had master's
degrees. Nine (8.91%) of the respondents held bachelor's
degrees. Five (4.95%) of the respondents held certificates
or diplomas. Seventeen (16.83%) had taken library courses
but had not earned a degree in library science. Four (3.96%)
were listed as other, three (2.9%) had an associate degree,
and one (0.99%) had earned a doctorate degree.
Figure 2 reveals that approximately half of the respon¬
dents had earned master's degrees, it also shows that the
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FIGURE 1
NUMBER OF RESPONSES WITHIN GRADE RANGES
GRADES
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number of media specialists have specialists' degrees and
those with library science courses and no degrees are exactly
equal (16.83%).
Distribution of subjects by population or area. — The
distribution and percentages of respondents in terms of their
residing in metropolitan, urban and rural areas are shown in
Figure 3.
An analysis of Figure 3 shows that 10 school systems
(9.90%) of the respondents are from the metropolitan area
with a population of 10,000 or more. Fifty (49.50%) of the
total one hundred and one respondents came from the urban
areas with a population of 2,500 to 9,999. Forty-one (40.50%)
of the total respondents were from rural areas with a popu¬
lation of 2,400 or less.
Figure 3 reveals that an overwhelming majority of the
total survey population is comprised of urbanites with rural
areas following closely.
School Library Media Center Item Analysis
School library media specialists are realizing more and
more the challenges that book selection generates. As a
"disseminator of ideas" and "information analyst" it is the
duty of the media specialist to select books on the factors
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needs. In order to provide users services the media special¬
ist must keep abreast of current developments in librarianship
and the increasing growth of knowledge in general.
Items having a significant bearing on the study are
illustrated in percentages form as they relate to pertinent
questions in the survey. The data will be interpreted using
grades, educational status and population served in securing
accurate opinions, attitudes and frankness in responses. To
better understand the selection of books, resource materials
and library media in school, school systems and counties in
Georgia, pertinent questions from the survey were selected
to reflect selection views.
Distribution of subject responses to subject questions
concerning subjects' general attitudes and opinions toward
selection and censorship. — The distributions and percent¬
ages to responses to questions about subjects' general atti¬
tudes and opinions toward selection are shown in Figure 4.
An analysis of Figure 4 shows that twenty (20.00%) of
the respondents strongly agreed with the statement that
fiction stories about "growing up" are censored more than
other books, sixty-four (64.00%) of the respondents agreed
with the statement about fiction stories dealing with pro¬
blems of "growing up" being censored more. Fifteen (15.00%)




totally with fiction stories about "growing up" being cen¬
sored more than other books.
Distribution of responses of fellow co-workers concern¬
ing subject’s general attitude toward the book selection
process. — The distribution and percentages of responses
to the question about book selection are shown in Figure 5.
An analysis of Figure 5 shows that in grades K-12
thirty-six (36.44%) of the respondents strongly agreed with
the statement that the selection process should include
materials presenting all points of view. Fifty-four (53.47%)
of the respondents agreed that book selection should include
materials presenting all points of view. Nine (8.91%) were
uncertain about the selection process, while two (1.98%)
disagreed with selecting materials to present all points of
view.
Figure 5 reveals that the greatest percentage of media
specialists agreed with the statement that materials should
be selected presenting all points of view.
Distribution of subjects' responses on intellectual
freedom and the selection process. — The distribution and
percentages of responses to questions about the sxibjects'
general attitudes and opinions about intellectual freedom
and selection are shown in Figure 6.
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An analysis of Figure 6 shows that forty-one (41.00%)
of the media specialists strongly agreed with the statement
that the school system must make commitments in protecting
the media center and individual rights of usage. Forty-eight
(48.00%) agreed with both the media center and individuals'
rights being protected. Niue (9.00%) were uncertain about
protecting individual rights and the media center. Two
(2.00%) disagreed with these principles of intellectual
freedom.
Censorship Items Analysis
The selection of materials for school library media
centers encompasses a wide range of unforeseen problems. In
order to be held accountable in selecting materials, the
media specialist must accept the responsibility of provid¬
ing materials on a wide range of diversified views. It is
also the duty of the media specialist to anticipate and
interpret the multiplicity of student needs.
An analysis of the censorship items is intended to
show problems of censorship and how they affect the selec¬
tion process. To ascertain this data, relevant questions
from the questionnaire have been selected for analysis.
Distribution of subjects* responses to questions con¬
cerning censorship. — The distributions and percentages of
responses to questions about subjects' general attitudes and
responses toward censorship are shown in Figure 7.
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An analysis of Figure 7 shows that forty-nine (48.51%)
of the respondents answered "yes” to having encountered
censorship problems within the past five years. Forty-seven
(46.53%) of the respondents answered "no" to having en¬
countered censorship problems within the past five years.
Five (4.95%) of the respondents did not know or were un¬
sure if they had encountered any problems with censorship
within the past five years.
Distribution of subjects' responses to questions con¬
cerning subjects' opinions on selection of materials in
media centers.— The distributions and percentages of re¬
sponses to cjuestions about subjects' general opinions on
the selection process are shown in Figure 8.
An analysis of Figure 8 shows that fifty-seven (57.00%)
of the respondents answered "yes" to the statement on censor¬
ship issues affecting the selection of materials in media
centers. Thirty-seven (37.00%) said "no," that in their opinion
censorship issues had no bearing on the selection of ma¬
terials in media centers. Six (6.00%) of the respondents
answered with a "I don't know" reply or they were unsure





Distribution of subjects' responses to questions con¬
cerning subjects* opinions on avoidance of purchasing con¬
troversial materials. — The distributions and percentages
of responses to questions about subjects' general concepts
or opinions toward purchasing controversial materials are
shown in Figure 9.
An analysis of Figure 9 shows that twenty-five (25.77%)
of the respondents felt that media specialists should avoid
buying controversial materials. Fifty-two (56.61%) of the
respondents felt media specialists should not avoid buying
controversial materials. Twenty (20.63%) of the respon¬
dents did not know or were unsure about purchasing contro¬
versial materials.
Distribution of subjects* responses to questions con¬
cerning co-workers' opinions on controversial materials. —
The distributions and percentages of responses to questions
about the subjects' and co-workers' opinions on refusal or
avoidance of selecting controversial materials are shown
in Figure 10.
An analysis of Figure 10 shows that sixty-two (61.39%)
of the respondents knew some co-workers who avoided selecting
controversial materials. Twenty-eight (27.72%) of the re¬
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controversial materials. Eleven (10.89%) of the respondents
were unsure as to whether they knew of anyone that avoided
controversial materials.
Distribution of subjects' responses to questions con¬
cerning subjects' general attitudes and opinions on aware¬
ness and knowledge of controversial materials and authors. —
The distributions and percentages of responses to questions
about subjects' general attitudes and opinions toward aware¬
ness and knowledge of controversial materials and authors
are shown in Figure 11.
An analysis of Figure 11 shows that fifty-five (55.56%)
of the respondents answered "yes" to having added materials
and authors that are known to be controversial. Thirty
(30.30%) of the respondents replied with a "no" answer as
to having added materials and authors that they knew were
controversial. Fourteen (14.14%) did not know or were unsure
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Introduction. — Very few studies have been conducted
which focused upon censorship in the state of Georgia. There¬
fore, little is known of what determinants actually influence
or affect the media specialists' attitudes and decisions a-
bout selection of materials in school media centers. The
related literature presented in this paper shows the limited
amount of investigation that has been done on the subject.
This chapter is intended to summarize the study as well
as bring into focus the findings, conclusions, implications
and recommendations which have been derived therefrom.
Problem and Methodology. — The problem was to ascertain
the opinions and attitudes of a selected group of public ele¬
mentary school media specialists and to determine if these
opinions and attitudes influenced or affected media specialists'
selection of materials. Specifically the study proposed:
1. To provide factual and statistical data on
censorship issues related to textbooks,
resource materials, books, and library
media in schools, and counties of Georgia.
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2. To determine how or if censorship
affects the selection process of
books and materials in school media
centers in Georgia.
In order to accomplish the purposes set forth in the
study, the descriptive-survey method of research was utilis¬
ed. A specifically designed questionnaire was constructed
and administered to one hundred and eighty-seven elementary
school media specialists during the academic year of 1985-86.
The study was conducted state-wide and included metropolitan,
urban, and rural locations.
The items selected for the questionnaire used in this
study were based on information gathered from a survey of
library literature articles that were significant to the
topic. The questionnaire contained forty-one items with
three sections: (1) Personal Data included eleven items?
(2) School Library Media included sixteen items; and (3) Cen¬
sorship included fourteen items. The questionnaire was con¬
structed in such a manner that it was possible to secure a
100% response to all items. The data collected were analyzed
in terms of numbers and percentages of individuals who respond¬
ed to each item.
Period of study. — The data were gathered during
April, 1986 and those data re¬
lated to the years 1981-1985.
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Method of research. — The descriptive-survey
method of research was
utilized in conducting
this study.
Subjects. — A random sample of 187
elementary school media
specialists throughout
the state of Georgia.
Instruments. — The instrument used in
this study was a written,
structured, questionnaire.
Procedure. The following procedural
steps were used to achieve
the purposes of the study:
1. The related literature
was surveyed and summarized.
2. A structured questionnaire
was designed and mailed to
to the survey subjects.
3. The data obtained from the
questionnaires, were com¬
piled and treated statisti¬
cally for analysis and
presentation.
4. The formulation of findings,
conclusions, implications,
and recommendations were
compiled for inclusion in
the paper.
Summary of related literature. — A survey of literature
related to this study revealed that an inadequate amomt of
research has been done investigating selection and censorship
issues in Georgia schools. The literature further reveals that
in 1985 the Georgia Library Association published an Intellec¬
tual Freedom Manual on censorship in Georgia, but the manual
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failed to cite cases or issues relevant to this study. The
manual only provides guidance for librarians on the freedom
of communication and inquiry. The manual also consists of
guidelines and checklist items to aid in survival against
censorship.
Available articles suggest that the only in-depth
amount of information on this topic comes from current
sources such as newspapers, journals, and reports. It is
of significance to note that the literature reveals a grow¬
ing number of censorship issues from ancient times to present.
Most studies directly related to the problems of selection
and censorship have been done with local school systems.
The summary of related literature reveals the following
points:
1. Research indicates that the historical as¬
pects of censorship originated during the
Roman era when morals and conduct of ethics
were censored.
Studies indicate that the Library Bill of
Rights has become one of the most effective
docxaments and governing forces to guard
against censors and the basic liberating
provisions for intellectual freedom.
2.
64
3. Research reveals that the twentieth cen¬
tury has become a battleground for censor¬
ship attempts on schools and school media
centers due to conservatism (a conservative
President) and controversial topics dealing
with the s's and r's (science, supernatural,
religion, racism, etc.).
4. Research shows that the majority of censor¬
ship attempts in Georgia occurred in metropoli¬
tan areas; and it is highly essential for school
and school media centers to establish written
selection policies.
Summary of Findings. — A summary of the basic findings,
resulting from the collection and analyzation of the data is
presented below;
1. The research reports indicate that the largest
nuiriber of responses were in grades beginning
with K or kindergarten (K-12). There were
71% of the group surveyed who worked in a
school with grades ranging from K-12. The
report indicated that the next largest group
responding was the 4-8 grade range. These
were 15% of the total persons responding.
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2. Fifty percent of the total responses were
from subjects living in urban areas with
49% of this group having master's degrees.
3. Sixty-four percent of the subjects felt
that fiction stories about "growing up"
were censored more than other books.
4. Fifty-four of the subjects felt that the se¬
lection process should include books and
materials presenting all points of view.
5. Forty-eight percent of the sixbjects felt
that the school library media center and
the system must make a firm commitment to
provide materials presenting all points of
view concerning current problems and issues.
6. Forty-nine percent of the sxibjects had en¬
countered some censorship programs within
the past five years,
7. Fifty-seven percent of the subjects felt
that censorship issues affected the selec¬
tion of materials in media centers.
8. Fifty-four percent of the subjects indicated
that co-workers should not avoid selecting
controversial materials.
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9. Sixty-one percent of the subjects knew
of some co-worker who had avoided select¬
ing controversial materials.
10. Fifty-six percent of the subjects has added
materials and authors to their collection
that were known to be controversial.
Conclusions. — The analysis and interpretation of the
data seem to warrant the following conclusions:
1. The most significant result of the study is
that data show a difference between the atti¬
tudes and opinions of subjects on censorship
or intellectual freedom in the metropolitan,
urban and rural areas. With the socio-economic
stratification of each area shifting, the sub¬
jects' attitudes and opinions changed because
of the population being served. The factors
that affect and influence the attitudes and
opinions of the subjects are: (1) society;
(2) educational needs; (3) cultural background;
(4) values of the school and community; and
(5) characteristics and size of the population
being served.
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2. Approximately half of the subj ects had ob¬
tained a master's degree in urban areas.
Education made a marked difference in the
attitude and opinion of the subjects. The
sharp increase in educational attainment was
due to the following factors: (1) establish¬
ment of more colleges and universities in
urban areas which provided for greater attain¬
ment in their area of study; (2) more off-campus
courses being offered locally for academic
credits; and (3) staff development supported
courses.
3. There is a large disparity between the number
of censorship cases being reported in Georgia
in the 80's as with cases cited in other states.
These vast differences are located in the cited
literature as an omission. Georgia has had a
fair share of censorship cases but, there has
been a failure of documentation in the cited
literature. Other states surpass Georgia in
documentation of cases in the cited literature.
4. On an average, more censorship cases occur
in metropolitan areas than in urban and rural
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settings. The metropolitan areas have
grown to include a coit^lex of central city,
suburbs, cluster of cities, industrial areas
and open spaces that are bound together by
economic and cultural ties. With this vast
development comes a host of problems such as:
(1) socio-economic background and classes;
(2) different ideals and views; (3) selection
of materials for population being served; and
(4) moral values.
5. Most censorship attempts were directed toward
books or stories of contemporary fiction.
Contemporary fiction or stories are those
books that share serious, honest thinking about
the state of the world young readers live in,
and offer some hopeful approaches to living
in it as fully as possible.
Implications. — The findings and conclusions of this
study provided information from which the following implica¬
tions were derived:
1. The association found between the amount of
formal education completed by subjects and
their attitudes and opinions toward censor¬
ship may have implications for education of
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the media specialist. The media specialists
with advanced degrees (masters’, specialists)
tend to analyze the problems in depth and
are more liberal on censorship issues.
2. It appears that with the amount of increase
in degree of formal education completed by
subjects, there was also a corresponding de¬
crease in approval of repressive measures on
selection. Those subjects with an increase
in degree of formal education tended to keep
abreast of current issues, book selection
practices, changes made in librarianship, and
appeared to be more knowledgeable on the status
of intellectual freedom.
3. The subjects in rural areas were more anti¬
censorship than those working in urban areas.
The rural subjects appear to be mediocre in
book selection, adhered to local school com¬
munity standards, ideas, beliefs, and life
styles. The urbanites tended to be more
liberal toward the cause.
Recommendations. — The implication of the findings and
conclusion of this study seem to warrant the following
recommendations:
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1. Media specialists should obtain advanced
degrees in order to better prepare them
with a knowledge of current changes being
made in librarianship and the new techno¬
logical advancements in media.
2. Media specialists should be liberal in their
selection in order to provide the best possible
materials in meeting the needs of each individual
and group.
3. Media specialists in Georgia should make every
effort possible to insure that censorship re¬
lated articles and issues are documented in
library literature for research purposes.
Contribution to Knowledge
It is hoped that this study will be useful to those
whose intention it is to do an in-depth stiady on censorship
in Georgia. The study may be useful to those, particularly
in library science and school library media programs, who
are interested in alleviating problems of censorship in
schools and school media centers. It may also be used as a
supplementary source for background information on censorship.
The study may be helpful in providing resource materials for
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statistical purposes, and providing information on the many
variables affecting censorship in schools and school media
centers.
Scope and Limitation of Study
The population from which the data was gathered was
limited to school library media specialists in Georgia;
therefore, this study is limited because it focused on only
one geographical location. However, the major limitation
of the study stemmed from the fact that the questionnaire
was the main instrument for collecting data. The problems
of using a questionnaire is that it precludes personal con¬
tact with respondents, thereby causing the investigator to
gain insufficient knowledge about the participant. Some
respondents may be antagonistic toward mail surveys, re¬
gardless of the purpose, and will fail to complete and re¬
turn it. The questionnaire is limited in gathering data
about attitudes because questionnaires cannot be designed
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Please reply to: Mrs. Dorothy Morris, School Media
Specialist
P. 0. Box 647
Thomson, Georgia 30824
Dear Colleague,
I am undertaking a study in the field of librarianship
and in school library media centers.
This study must take into account the practice and opin¬
ions of those media specialists and library information work¬
ers actively involved in the field. You have been chosen as
part of a sample of practitioners whose cooperation would be
much appreciated. This letter is accompanied by a short ques¬
tionnaire, which should take you a few minutes to complete.
Most of the questions can be dealt with quickly. Your
candid opinions would be of great value and I assure you that
your responses will be strictly confidential. Enclosed you
will find a self-addressed, stamped envelope for the complet¬
ed questionnaire which I hope you will fill out and return as




Enclosure - 1. (Questionnaire)
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QUESTIONNAIRE
Section I; Personal Data
Directions; Please mark an X in the parenthesis circle that
relates to you. Example (X). Mark only one
circle.
1. Sex; ( ) Male ( ) Female
2. Age Range; ( ) 20-29 ( ) 30-39 ( ) 40-49 ( ) 50-59
( ) 60 or above.
3. What position of employment do you hold?
( ) Librarian/Media Specialist ( ) Media Technologist
( ) Coordinator ( ) Consultant ( ) Other
4. What elementary level or library media center do you work
in?
( ) Elementary Level ( ) Middle Level ( ) Other5.What grades are in your school? (Check all that apply)
( ) K-2 ( ) 3-5 ( ) 6-8 ( ) Other6.If you are a member of any professional organization/
association please indicate below. (The columns to the
right refer to years of membership). Circle the number

































7. How long have you been employed as a media specialist?
( ) Less than 1 year ( ) 1-3 years ( ) 4-6 years
( ) 7-9 years ( ) 10-12 years ( ) Over 12 years
8. If you have formal qualifications in library media studies,
could you please indicate below which formal qualifications
you have?
( ) Library science courses, but no library degree
( ) Certificate/Diploma ( ) Bachelor's ( ) Master's
( ) Specialist ( ) Other
9. Do you participate in any special interest group(s) in the
library media field? (Forums, Booktalks, Parent Group,
Friends of the Library, Continuing Education Programs,
Georgia Children's Book Award)
( ) Actively Involved
( ) Regularly.Attend
( ) Occasionally Attend
( ) Never Attend
10. Have you attended any conference, meeting, seminar or
workshop on censorship?
( ) In the last five years ( ) In the last two years
( ) Never






( ) Often ( )
( ) Often ( )
( ) Often ( )
( ) Often ( )
Seldom ( ) Never
Seldom ( ) Never
Seldom ( ) Never
Seldom ( ) Never
Section II; School Library Media Centers
Directions: Mark an X in the parenthesis circle ( ) that best
describes your attitude toward each of the following
approaches and concepts. Example (X). Mark only
one circle.
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1. School library media centers should include books on a
wide range of views and expressions in order to meet the
needs of students and enhance the curriculum.




( ) Strongly Disagree
2. School library media centers should only include books
primarily to meet the needs of the curriculxom.




( ) Strongly Disagree
3. School media centers are an integral part of the educa¬
tion process, and should provide an opportunity for
children and young people to acquire knowledge and to
search for truth.




( ) Strongly Disagree
4. Children tend to read books that they can relate to or
which they can at least understand.




( ) Strongly Disagree
5. School library media centers are mind-expansion facili¬
ties; they serve to expand and broaden the traditional
classroom activities.




( ) Strongly Disagree
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6. Fiction stories dealing with problems of growing up are
usually censored more than other books.




( ) Strongly Disagree
7. School library media centers should establish procedures
for re-evaluation of materials for "just cause" if re¬
quested to do so.




( ) Strongly Disagree
8. Counties in Georgia should establish procedures for re-
evaluation of materials for "just cause."




( ) Strongly Disagree
9. School systems should establish procedures for re-evalua¬
tion of materials for "just cause."




( ) Strongly Disagree
School library media centers and the system of which they
are part must make a firm commitment to provide library
materials presenting all points of view concerning the
problems and issues of our times.




( ) Strongly Disagree
10.
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11. The school library media center and the system must
commit themselves to protecting the rights of an in¬
dividual to use media center materials of that library
media center.




( ) Strongly Disagree
12. Those controversial instructional materials for school
and school library media use questioned are reflected
in the s's and r's: sexism, racism, religion and
realism.




( ) Strongly Disagree
13. Censorship teaches a student to respond to the world's
problems with conditioned reflexes, not with creative,
thoughtful responses.




( ) Strongly Disagree
14. Counties should have written library media selection
policies.




( ) Strongly Disagree
School media centers should have written selection policy.
( ) Strongly Agree ( ) Uncertain
( ) Agree ( ) Disagree
( ) Strongly Disagree
15.
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16. Full freedom of expression and free access to informa¬
tion are the essential ingredients of our system of
government.




( ) Strongly Disagree
Section III. Censorship
Directions: Mark an X in the parenthesis circle ( ) that
best describes your instructional environment.
Example (X). Mark only one circle.
1. Has your library media center encountered any censorship




( ) I Don't Know
2. Has Georgia encountered any censorship problems within
the past five years with library books?
( ) Yes
( ) NO
( ) I Don't Know




( ) I Don't Know




( ) I Don't Know
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5. Have any of the Judy Blume books been banned or taken
off your library shelves?
( ) Yes
( ) NO
( ) I Don't Know
6. Does your county have a written selection policy?
( ) Yes
( ) NO
( ) I Don't Know
7. Does your school library have a written selection policy?
( ) Yes
( ) NO
( ) I Don't Know
8. In your opinion do censorship issues affect the selec¬
tion of materials in your media center?
( ) Yes
( ) NO
( ) I Don't Know




( ) I Don't Know




( ) I Don't Know




( ) I Don't Know
82




( ) I Don't Know
13. Have you added materials or authors to the library
collection that are known to be controversial?
( ) Yes
( ) NO
( ) I Don't Know
14. Do you conduct any type of workshop for parents where
they can come, read and discuss books?
( ) Yes
( ) NO
( ) I Don't Know
APPENDIX C
Raw Data












3 . Master's 24
4. Bachelor's 4





















Total 72 or 71.29%
1-4 1 or 0.99%
3-5 3
3-7 23-8 1
Total 6 or 5.94%4-5 1
4-6 7
4-7 54-8 2
Total 15 or 14.85%5-6 2
5-7 15-8 3
Total 6 or 5.94%6-8 1 or 0.99%
Total 101
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RURAL COUNTIES AND DEGREES
Associate 2
Grades
1. Randolph County 4-7
2. Wheeler County 4-6
Library Science Courses, No Degree 9
1. Clinch County K-7
2. Gilmer County K-3
3. Hogansville City School (Indep.) ... K-4
4. Lanier County 4-7
5. Marion County K-7
6. Morgan County 4-8
7. Social Circle (Indep.) K-5
8. Taliaferro County K-6
9. Terrell County 4-6
Specialist's -5
Grades
1. Dawson County K-7
2. Heard County K-8
3 . Jenkins County 3-5
4. Lumpkin County K-4
5. Montgomery county 4-8
Master's 20
Grades
1. Ben Hill city School (Indep.) K-7
2. Breman City school (mdep.) K-6
3. Buford City School (Indep.) K-4
4. Calhoun City School (Indep.) K-4
5. Candler County 5-8
6. commerce City School (Indep.) K-4
7. Evans county K-4
8. Fitzgerald City School (Indep.) .... K-4
9. Greene County K-6
10. Jasper County K-6
11. Lamar County 4-7
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RURAL COUNTIES AND DEGREES-(Continued)
Grades
12. Lincoln County K-6
13. Long County K-12
14. Oglethorpe County K-5
15. Pickens County K-7
16. Seniinole County 4-7
17. Telfair County K-7
18. Toombs County K-5
19. Trion City School (Indep.) K-7
20. Webster County K-7
Bachelor's 5
Grades
1. Brantley County K-8
2. Echols County K-12
3. Pelham City School (Indep.) K-7
4. White County K-5
5. Wilkes County 3-7
Library Science Courses, No Degree 6
Grades
1. Coweta County 3-7
2. Floyd County K-6
3. Gainesville City School (Indep.) .. 4-6
4. Grady County K-8
5. Haralson County K-8
6. Pierce County K-6
Certificate/Diploma 5
Grades
1. Henry county K-5
2. Jefferson County K-6
3. Lauren County 5-7
4. Macon County 3-5
5. Rockdale County K-5
Source: Georgia Education Directory, Georgia Depart¬
ment of Education, 1985.
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Doctorate





































1. Baldwin County K-5
2. Barrow County K-6
3. Bartow county K-6
4. Bullock County 4-7
5. Butts County 4-6
6. Catoosa County K-6
7. Chattooga County 5-6
8. Coffee County K-6
9. Colquitt county K-5
10. Cook County K-4
11. Crisp County 4-6
12. Franklin County K-6
13. Gordon County K-6
14. Jackson County K-8
15. Meriwether County K-7
16. Murray County K-6
17. Oconee County 5-8
18. Paulding County K-6
19. Peach County 5-8
24
88
URBAN COUNTIES AND DEGREES-(Continued)
Grades
20. Screven County K-6
21. Thomas County K-8
22. Thomasville City School (Indep.) .. 1-4
23. Troup County K-5
24. Walton County 4-6
Bachelor's 4
Grades
1. Americus City School (Indep.) 6-8
2. Forsyth County K-6
3. LaGranve City School (Indep.) 3-5
4. Monroe County K-5
Source: Georgia Education Directory, Georgia Depart¬
ment of Education, 1985.
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METROPOLITAN COUNTIES AND DEGREES
Specialist's 2
Grades
1. Bibb County K-6
2. Glynn County K-5
Master's 5
Grades
1. Chatman County K-5
2. Cherokee County K-6
3. Fulton County K-5
4. Gwinnett County K-5
5. Hall County K-6
Associate 1
Grades
1. Muscogee County * K-6
Library Science Courses, No Degree 2
Grades
1. DeKalb County K-7
2. Columbia County K-6
source: Bachtel, Douglas C., The Georgia county Guide,
5th ed., Athens, Georgia; The University of





County Number of Schools School Enrollment*
1. Bibb 50 25,579
2. Chatham 55 32,515
3. Cherokee 19 12,520
4. Col\imbia 12 10,178
5. DeKalb 106 74,407
6. Fulton 77 37,348
7. Glynn 13 10,563
8. Gwinnett 47 42,713
9. Hall 28 12,300
10. Muscogee 56 32,147
*1984 Enrollment Used
Source: Bachtel, Douglas C., The Georgia County Guide,
5th ed., Athens, Georgia: The University of


















































County Number of Schools School Enrollment'
•1—1CM Grady 7 4,275
22. Habersham 11 4,761
23. Haralson 6 2,901
24. Harris 7 2,670
25. Hart 7 3,630
26. Henry 12 7,443
27. Jackson 7 2,598
28. Jefferson 6 3,728
29. Laurens 9 4,366
30. Macon 7 2,733
31. Madison 8 3,753
32. Merriwether 10 4,521
33. Monroe _ 4 2,604
34. Murray 6 4,551
35. Oconee 3 2,707
36. Paulding 9 6,368
37. Peach 4 4,111
to CD • Pierce 4 2,858
39. Rockdale 10 8,988




County Number of Schools School Enrollment*
41. Thomas 5 4,460
42. Troup 8 4,026
43. Walton 8 6,010
44. Ware 8 3,937
INDEPENDENT SYSTEMS
County Number of Schools School Enrollment
45. Americus (Sumter) 5 3,900
46. Carrollton (Carroll) 6 3,033
47. Gainesville (Hall) 4 3,006
48. LaGrange (Troup) 11 4,975
49. Thomasville (Thomas) 8 3,641
50. Vidalia (Toombs) 5 2,682
*1984 Enrollment Used
source: Bachtel, Douglas c.. The Georgia County Guide,
5th ed., Athens, Georgia: The University of





County Number of Schools School Enrollment
1. Ben Hill 1 1,135
2. Brantley 3 2,350
3. Calhoun 3 1,365
4. Candler 3 1,606
5. Clinch 4 1,665
6. Dawson 3 1,232
7. Echols 1 553
8. Evans 3 1,812
9. Gilmer 4 2,247
10. Greene 5 2,411
11. Heard 4 1,469
•CM Jasper 2 1,384
13. Jenkins 4 1,831
14. Lamar 3 2,214
15. Lanier 3 1,317
16. Lincoln 2 1,383
17. Lximpkin 3 2,000
18. Marion 3 1,758
19. Montgomery 3 1,305




County Number of Schools
"fc
School Enrollment
21. Oglethorpe 3 1,831
22. Pickens 3 2,313
23. Randolph 3 1,876
24. Seminole 3 1,935
25. Talisferro 1 712
26. Telfair 6 2,497
27. Terrell 4 2,126
28. Toombs 4 836
29. Webster 2 280
30. Wheeler 3 1,165
31. White 4 1,945
32. Wilkes 4 2,123
INDEPENDENT SYSTEMS
County Number of Schools School Enrollment*
33. Bremen (Haralson) 2 1,188
34. Buford (Gwinnett) 3 1,472
35. Calhoun (Gordon) 3 2,433
36. Commerce (Jackson) 3 1,204
37. Fitzgerald (Ben Hill) 3 2,370
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INDEPENDENT SYSTEMS-(continued)
County Number of Schools School Enrollment
38. Hoganville (Troup) 3 982
39. Pelham (Mitchell) 3 1,859
40. Social Circle (Walton) 3 989
41. Trion (Cattooga) 2 1,083
*1984 Enrollment Used
Source: Bachtel, Douglas C., The Georgia County Guide,
5th ed, Athens, Georgia: The University of
Georgia cooperative Extension Service, 1985,
p. 55.
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THE STATUS OF CENSORSHIP IN GEORGIA
From 1975 to 1985 Georgia has experienced a vast amount
of censorship cases in the educational spectrum. Below is a
list of attacks on the educational institutions in Georgia.























Materials Under Censorship Attack,
1975-1985
Year Title































Materials Under Censorship Attack,
1975-1985
Year Title




























Abortion as a social, politi




Personal Inquiries and self
Concept






1. America Reads Galaxy Advocate or prove murder
2. When Man Began to Walk
Upright Creation
3. The Grapes of Wrath Disgusting
4. Great Gatsby Glamorization of Adultery
5. Essentials of Life Homosexuality
6. My Brother sam is Dead
and Alan and Naomi Language
7. The Devil Made Me Do
It Obj ectionable
8. Lord of Flies Pessimistic
9. Animal Farm Political
10. Huckleberry Finn Racism
11. My Pair Lady Religion
12. Deenie Sex or Growing Up
13. Wuthering Heights Supernatural
14. The Crucible Witchcraft
15. From Here to Eternity ... War Radical
Textbooks Reguested for Removal Books Reguested for Removal
by DeKalb County Parents by DeKalb County Parents
Over the Past Seven Years Over the Past Seven Years
1. American Government Textbooks 1. Steinbeck - Of Mice
and Men
2. "Essentials of Life Health" 2. Blume - Are You There
(Random House-Grade 11) God?
and It's Me Margaret
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3.3. Literature textbook that
contains the poem "Plants
and Seeds"
Haywood - Back To
School with Betsy
4. When Man Began to Walk
Upright
4. The Grapes of Wrath
5. The Great Gatsby
5. "America Reads" (Scott
Foresman)
6. Galaxy (Galaxies Series -
Scott Foresman)
7. Man; A Course of Study
(National Science Foundation
Books Removed from Individual
Classrooms from 1979-1982
Permission Slips Used in
DeKalb for Books such as
1. To Kill A Mockingbird 1. West Side Story
2. Invisible Man 2. Romeo and Juliet
3. Of Mice and Men 3. Tom Sawyer
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